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the present paper is to analyze, increase and improve gender 
legislation in our province. Based on feminist legal theory, we 
conducted interviews to some local legislators. 

Task 4
Moves 1–3 after feedback + Move 4
The study of gender has become an important aspect of law. The 
discussion and analysis of topics such as women’s health, family 
violence, women in the public sphere, among others, are central 
issues in legislation. However, little research has been devoted to 
this area in our local legislation. The aim of the present paper is to 
analyze, increase and improve gender legislation in our province. 
Based on feminist legal theory, we analyzed three different laws 
and administered interviews to three legislators. Different ways of 
facing these problems were observed.

Task 5
Moves 1–4 after feedback + Move 5
The study of gender has become an important aspect of law. 
The discussion and analysis of topics such as women’s health, 
family violence, women in the public sphere, among others, 
are central issues in legislation. However, little research has 
been devoted to this area in our local legislation. The aim of 
the present paper is to analyze, increase and improve gender 
legislation in our province. Based on feminist legal theory, we 
analyzed three different laws and administered interviews to 
three legislators. Different ways of facing these problems were 

observed. Society needs legislators specialized in gender 
issues. Nobody can do everything on their own. Legislators and 
researchers need to work together. 

Final task
Gender legislation in the Province of Santa Fe, Argentina
XXXXXXXX
Facultad de Ciencias Jurídicas y Sociales, Universidad Nacional 
del Litoral, 
Santa Fe, Argentina
e-mail: ……..
Gender studies have become an important aspect of law. 
Topics such as women’s health, family violence, women in 
the public sphere, among others, are now central issues. 
However, little research has been devoted to this area in our 
local legislation. The aim of the present paper is to analyze, 
increase and improve gender legislation in our province. Based 
on feminist legal theory, we analyzed three different laws and 
administered interviews to three legislators. Different ways of 
facing these problems were observed. Society needs legislators 
specialized in gender issues who should work collaboratively 
with specialists in the field.

Keywords: gender legislation – feminist legal theory – gender
studies
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Abstract
Of the four core skills, writing has always been the Cinderella 
in the EFL classroom in Russia. This article presents an EAP 
writing module designed to remedy the situation at tertiary level. 
A survey among students, graduates and teachers to find out 
their attitudes and perception of students’ needs concerning 
competence in writing helped us to define problem areas and 
design teaching materials and activities to best meet students’ 
needs. The module with profession-related content for students 
of International Relations is a combination of guided practice 
in language structures appropriate to academic writing through 
a system of exercises and practice in writing, which includes 
a series of project works involving information gathering and 
brainstorming sessions aimed to encourage students’ creativity.
Keywords: writing module, foundation course, ESP, project 
work, guided practice, profession-related content

1 Introduction
Writing has come to the fore in many EFL classrooms across 
the English teaching world. The latest IATEFL conferences 
with talks and a symposium (Harrogate, 2010) devoted to that 
particular aspect of teaching EFL, including EAP and ESP, is a 

clear testimony to the growing involvement of EFL teachers with 
developing their students’ writing skills. 
In Russia, writing has always been the most difficult of the four 
skills taught in both high schools and higher education. It has 
always been a Cinderella in the EFL classroom: a skill whose 
usefulness is often seen as questionable and a classroom 
activity which teachers often think of as a waste of time (a 
view widely shared by many students). Now that the Bologna 
process is under way and a recently introduced USE (unified 
state exam) in English includes a test of writing skills, the 
situation is slowly changing for the better. 
However, the change at the secondary level is too slow and 
regrettably not as effective as teachers at tertiary level would 
like it to be. A great many university students demonstrate a 
lack of basic writing skills in composing a text of their own, be 
it an essay, a summary or a survey report. Students of MGIMO 
(Moscow State Institute of International Relations) University, 
which is one of the top Russian universities in its field, are no 
exception. The aim of this article is to describe our experience 
of teaching writing skills to first and second year students of 
International Relations at MGIMO University within a specially 
designed EAP writing module.
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Professional competence of students of International 
Relations includes competence in diplomatic and/or business 
correspondence as well as in writing a wide range of other 
profession-related and academic papers. The traditional First 
Degree (Bachelor) curriculum at departments of International 
Relations in Russian universities has a 36-hour course of 
professionally oriented writing in the fourth year of studies. 
Obviously, this cannot be considered sufficient unless a 
‘foundation’ course has been taught at an earlier stage.
Deciding on the right approach to constructing such a 
‘foundation’ writing course was central to realizing our ambition: 
achieving the best results at a minimal cost. As education is 
not just a bilateral process, but one in which three parties are 
involved: the student, the teacher and the course book (or any 
other form of teaching materials), it seems logical to start with 
discovering the underlying problems of these three. 
The first step was to conduct a survey among students, 
graduates and teachers to find out their attitudes and 
perception of students’ needs concerning competence in 
writing. For that purpose, we used questionnaires, interviews, 
and, with former students, Internet communication. Another aim 
of the survey was to discover which aspects of writing present 
the greatest difficulty from both students’ and teachers’ point of 
view. The options given in the questionnaire covered the three 
main areas in writing skills acquisition: 1) format, 2) content, and 
3) language. The next step was to have a closer look at  
the results.

2 The survey
2.1 The students
Ninety-two students (from first to fourth year) were asked 
to rank the four core skills according to their importance for 
the students’ future profession. While 75% of them chose 
speaking as the most important skill, only 13% ranked writing 
as first or second in importance. At the same time, about 80% 
of graduates with two and more years of work experience 
(governmental and independent organizations and agencies 
working on the international arena) insist that reading and 
writing are the most and equally important skills.
Surprisingly, only a quarter of those polled think listening is the 
most important skill, though nearly 40% admit it is the most 
difficult. What is significant, however, is the obvious discrepancy 
between students’ perception of their needs and the actual 
needs in the chosen profession, as well as an underestimation 
of the importance of writing skills for academic purposes. As 
to what aspect of writing students consider the most difficult, 
the survey showed that opinions are equally divided between 
language and content, with only ten per cent of students finding 
the format the most difficult aspect.

2.2 The teachers
The survey revealed the following about teachers’ views. 
Seventy-five per cent (the same number as students!) out of 
the 26 teachers with work experience of 2–25+ years think that 
speaking is the most important skill; 46% rank listening skills as 
those that students will need most, while 42% believe reading 
skills are the most important. Only 30% rank writing as the most 
important profession-related skill, and a mere 13% think that 
the four skills are equally important. It appears that teachers, 
too, underestimate the importance of writing skills. What is 
more, only about one third of the teachers consider writing the 

most difficult of the four skills to acquire and/or to teach. 
Evidently, this mismatch is one of the reasons why writing 
is often neglected in the university EFL classroom. Besides, 
teachers’ opinions on how much of classroom time should 
be allocated to teaching writing vary considerably (from 20% 
to 60% approximately), with little correlation between the 
rank of importance and the suggested classroom time. For 
one thing, this could be the result of a misunderstanding on 
the part of less experienced teachers, who tend to think that 
doing any task in written form is learning to write. For another, 
there appears to be little agreement among teachers on how 
much teaching to write contributes to developing students’ 
communicative competence.
As to the concluding question about writing skills, the majority 
(two thirds) of the teachers polled ticked ‘the language’ as the 
most difficult of all, while the rest ranked it second. Content 
appears to be the most difficult for 50% of the teachers, with 
another 33% placing it second. The overwhelming majority (75%) 
think that format is the easiest both to teach and to acquire.

3 Results
The results of the survey combined with classroom observation 
and analysis of students’ papers written in an EFL classroom 
suggest a number of conclusions which have a direct bearing 
on teaching materials and course design. 
1) Students perceive writing as a tedious chore irrelevant to their 

future career.
2) Teachers underestimate writing as part of their students’ 

professional ‘kit’ and are reluctant to focus classroom activities 
on developing writing skills.

3) Both students and teachers think that the most difficult specific 
writing skill to acquire is language, at the same time, more 
students than teachers believe that content presents an equally 
serious problem. 

4 The teaching materials and course 
design: key principles

A textbook plays a crucial role in the success of the teacher–
student relationship aimed at achieving specific learning 
objectives. Choosing the right textbook is similar to choosing a 
fellow traveller or a partner; a mistake in judgment may result in 
tragic consequences! When it comes to writing, the teacher of 
a General English course is faced with a dilemma: find a course 
book which best suits the students’ needs and relates to the 
teacher’s idea of the best way to achieve their educational goal, 
or compile their own teaching materials. 
On the one hand, there is a whole array of books on writing 
available: course books and handbooks on different aspects of 
writing for different purposes and target users; as a result, the 
teacher is often overwhelmed by the sheer number of books to 
choose from. On the other hand, given the little time allocated 
to writing in a traditional EAP or General English classroom, 
there seems to be little point in using a course book designed 
for an extensive writing course, a book with a focus on finer, 
but essential, aspects of writing. This is a typical situation in 
Russian universities and colleges, MGIMO included.
Apart from the survey, extensive class observation has given an 
insight into teachers’ attitude to writing. Apparently, there is a 
common belief among teachers that students can successfully 
acquire writing skills through individual writing effort, provided 
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a topic is discussed in the classroom in some detail (be it a 
brainstorming session or the teacher basically dictating to students 
what the right approach to the topic should be) and the format/
structure taught or rather displayed for students to follow. Analysis 
of students’ papers, however, shows that this is not the case, at 
least not for the majority of students.
To remedy the situation, I set out to design a writing module which 
could serve as a ‘foundation’ course for first- and second-year 
students, with a view to further developing their writing skills 
within EAP and ESP courses. Using the module-based approach 
to course design is quite new in Russian higher education, and 
this was an excellent opportunity to test its viability by creating 
a module which could be easily integrated into the traditional 
curriculum of General English for students of International Relations 
or used independently and selectively as part of ESP curriculum.
The module is based on the following key principles:
1) The four core communicative skills are interconnected, and each 

contributes to the development of the other three.
2) The foundation of the four skills is the core ability to find and/ 

or define the main idea, ability, which is an important part of 
critical thinking.

3) The other integral part of critical thinking is creativity, which 
makes writing a thrilling experience – a way to enjoy learning to 
write. The thrill for the student is in producing original ideas and 
developing them in a way which is different from that of their 
classmates; getting their ideas across to the reader (teacher or 
classmate); winning the reader over with their arguments. 

4) A successful writing module is a well-balanced combination of 
thrill and ‘drill’, i.e., guided practice in language structures.

5) Both the content and the activities should be profession related.

4.1 Module structure and content
The Writing Module covers two academic years: the first and 
third terms are 16 weeks each, while the second and fourth 
terms are 15, which means 62 classes all in all (a class in 
this case is an 80-minute period). The module aims to lay 
the foundation for ESP writing; it is meant for students with 
pre-intermediate to intermediate and upper levels of English. 
The module consists of 22 units or steps; each unit includes 
two sections: 1) language input and practice; 2) guided and 
independent practice in writing. The table below shows both its 
structure and content.

Table 1. Writing Module: 22 steps 

1st year, 1st term: From sentence to paragraph

Steps
Language input and 
practice

Practice in writing

 1 Simple sentence: word 
order in a statement; 
subject-verb agreement; 
adjuncts

Reading a paragraph and 
learning to think critically

 2 Writing compound and 
complex sentences

Reading a paragraph and 
building your own

 3 Pronouns: avoiding 
repetition

Writing a narrative 
paragraph

 4 Relative clauses Writing a descriptive 
paragraph

 5 Adverbial clauses Writing an argumentative 
paragraph based on facts

 6 Participles as attributes Writing an argumentative 
paragraph based on 
opinion

1st year, 2nd term: Staying in touch

 7 Reported speech Writing letters to a friend 
based on a narrative and 
descriptive paragraph

 8 Adjectives and adverbs: 
comparison structures

Writing letters to the 
editor based on an 
argumentative paragraph

 9 Participles as modifiers Writing letters of enquiry; 
making arrangements

10 Emphasis Writing invitations, 
thank you letters, 
congratulations, 
condolences

11 E-mail English Writing formal e-mails vs 
informal e-mails

2nd year, 3rd term: Writing an essay

12 Joining sentences and 
ideas (AND type)

Writing paragraphs for 
and against

13 Joining sentences and 
ideas (BUT type)

Writing an introduction: 
formulating a thesis

14 Joining sentences (OR 
type)

Writing a conclusion: 
summing up

15 Continuity: joining 
paragraphs

Writing an argumentative 
essay (for and against 
type)

16 Exemplification Writing paragraphs 
expressing opposing 
viewpoints

17 Vocabulary: variety and 
conciseness

Writing an argumentative 
essay expressing opinion

2nd year, 4th term: Writing a survey report and a summary

18 Comparison and contrast Writing a paragraph 
comparing data

19 Cause and effect Writing a survey report 
based on the data 
collected

20 Generalisation, 
qualification, caution

Writing a survey report: 
interpreting data

21 Paraphrasing and 
summarising 

Reading an article and 
writing an outline of a 
summary

22 Quoting and referencing Writing a summary

The first section focuses on introducing the language: grammar 
and vocabulary, particularly correct collocations, appropriate 
in academic writing, and intensive practice in their effective 
use (‘drill’); at the end of each step, students have independent 
practice, where the ‘drill’ blends with the thrill of being able 
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to produce a sentence or a text of their own. The texts (and 
sentences as well, though most exercises are complete texts) 
are profession related and culturally loaded.
The second section concentrates on content and format: it 
takes the student through a series of exercises and tasks from 
writing sentences to writing paragraphs. This part is central to 
the Module as a paragraph is the basis for writing other types 
of texts: letters, essays, survey reports and summaries. There is 
far less ‘drill’ (guided practice) and far more thrill (independent 
practice) in this section. 

4.2 Types of exercises
This part deals with the kind of exercises, typical of acquiring 
a specific communicative (in this case, writing) skill, which 
students do at each of the three stages. 

Stage 1. Recognising a structure (language and format)
• Group the sentences according to the above patterns./

Identify the type of paragraph, etc.
• Check the word order in the following sentences. Make the 

necessary corrections.
• Choose the appropriate relative pronoun in the following 

sentences. Decide in which sentences it can be omitted. 
• Analyze the text and decide whether it has the features of a 

*** paragraph.

Stage 2. Guided practice in producing structures and 
content
• Combine independent/main clauses in A with independent/

subordinate clauses in B.
• Complete the sentences. Choose from the list below/add a 

suitable ending of your own.
• Read the following paragraphs and improve them by using 

pronouns/synonyms, etc.
• Put the sentences in each paragraph in the right order. Decide 

in which order the paragraphs make a logical account/story.

Stage 3. Less guided and independent practice in producing 
a structure /text
•  Write ten simple/compound/complex sentences using the 

pattern(s) and the prompts. 
• Write ten simple/compound/complex sentences on one of the 

topics given below.
• Improve this passage. Rephrase awkward sentences. 
• Make up a story out of the following blocks. Add the missing 

parts. 
• Write ONE paragraph which is a short a) historical account,  

b) story, c) biography.
At each stage, even the first, mostly consisting of ‘drill’, there 
is room for critical thinking (‘Analyze the following and decide 
whether it has the features of a *** paragraph’), though this is 
clearly more characteristic of tasks in Section 2 of the Module. 
The third stage, in which the ‘thrill’ dominates students’ activity, 
deserves a closer look. At this stage, students are involved in 
establishing the core idea in brainstorming sessions, in writing 
a text developing the idea, in getting response to the ideas 
put forward through peer reading, and, finally, in ‘trekking’ 
free writing zones (choosing a burning issue to write about, 
e.g., ‘The most dramatic moments in the relations between 
Russia and the UK’). The best format for this stage is project 
work in which all the key principles underlying this Module are 
realized; it is also the most effective way to encourage students’ 
creativity. To illustrate the point, a sample project work (the 
format) is given below.

4.3 Project work

Stage 1 (a combination of team and individual work)
1) Information gathering and sharing (Who? What? When? 

Where?)
2) Deciding on the type of paragraph (narrative or descriptive) 

each team member writes
3) Analysis of the structure and language to be used
4) Writing the paragraph assigned 
5) Peer + teacher reading (in class or e-mailing)

Stage 2 (a combination of team and individual work)
1) Information analysis (Why?)
2) Deciding on the type of paragraph (argumentative type 1 or 2) 

each team member writes 
3) Analysis of the structure and language to be used
4) Writing the paragraph assigned 
5) Peer + teacher reading (in class or e-mailing)

Stage 3 (the climax: a free writing zone)
Individual work: 
1) Writing an argumentative paragraph based on opinion
2) Peer + teacher reading (in class or e-mailing)
At each stage of any project work, students make use of all 
their communicative skills and develop their ability to define the 
main idea; they are engaged in critical thinking and experience 
the thrill of creative writing and peer reading. What is more, 
in doing project work, students prepare for and simulate 
professional activities expected of them once they graduate and 
work in their chosen field. A good share of their work will involve 
information gathering and analysis; it is also essential that they 
learn to work in teams (an ability which, surprisingly, does not 
come easily to Russian students) and, in turns, take the role of a 
leader. When discussing the structure and language to be used 
students again apply critical thinking skills and simultaneously 
practise using the language ‘drilled’ previously.
Topics for project work are profession related, which for 
students of International Relations means a wide scope of 
themes. For first-year students, for example, these are related 
to the History of Russia, World History, the Political and 
Economic Map of the World, History of Diplomacy. At the end 
of the first part of the Module, students can choose between 
the following project works: ‘Russia’s advance to the East 
vs America’s advance to the West’, ‘History of Diplomatic 
Relations: Russia and the United Kingdom’, ‘History of 
Diplomatic Relations: Russia and the USA’ (the first of these 
is given in the Appendix). Hence, the ‘research’ students do 
as part of their project work in this module not only develops 
profession-related skills, but broadens their knowledge in other 
major subjects on their curriculum.

5 Conclusion
Two years after the Writing Module was designed and put to 
the test it is too early to make definite conclusions as to its 
effectiveness for further ESP studies. However, there is reason 
and evidence to believe that a module-based writing course 
effectively works within a traditional EFL university curriculum. 
According to both the students and the teachers, the module 
has raised their awareness of and interest in learning/teaching 
to write, created an environment for a successful teacher – 
student cooperation in achieving this educational objective. 
An analysis of students’ papers shows that the module is 
an efficient tool to help students acquire writing skills in the 
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three problem areas (language, content, format). Second year 
students who did the first two terms of the module (paragraph 
writing) demonstrate better skills of writing essays than the 
students who did not. Finally, the module not only develops 
the students’ writing and critical thinking skills, but helps build 
confidence in their ability to write in English.
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Appendix
Project Work: Russia’s advance to the East vs America’s 
advance to the West.
Find more information about Russia’s conquest of Siberia and 
the Far East, and about the American Frontier and the push 
to the West; make use of the books and maps available in the 
library or do your own search on the Internet.

Task 1. Write a paragraph based on your findings:
a narrative about the push to the East/West
a description of an event/episode or an area relevant to the 
subject

Stage 1. Team work
Work in teams of 2–3 students. Decide who is going to be 
responsible for the research on Russia and who is doing 
research on America.
Before you begin research, pool the information each team 
member may have. Decide what you want to concentrate on. 
There are suggestions below, but you may have different ideas.

When did the advance start? How much effort did it take?

Who were the people who took 
part in it?

What effect did it have on the 
indigenous population?

How long did it take to reach 
the Pacific?

What was gained as a result?

How much bloodshed was 
involved?

How did it shape the country’s 
future?

Study the maps and find out the basic facts about the drive to 
the Pacific in the two continents. Compare your findings and 
make preliminary conclusions. Decide on the type of paragraph 
(narrative or descriptive) each team member writes.

Stage 2. Individual work
Find out the information on the question(s) assigned to you. 
Write a paragraph (Task 1)

Stage 3. Peer reading 
Two teams exchange the paragraphs. Read and analyse the 
other team’s work.

Task 2. Write an argumentative paragraph
based on facts 
based on your opinion

Stage 4. Team work – Brainstorming 
Make a list of things these two events have in common and a 
list of differences between the two.
Compare the two events. Make your conclusions. Decide on 
the type of paragraph (argumentative type 1 or 2) each team 
member writes.

Stage 5. Individual work
Write a paragraph assigned to you (Task 2)

Stage 6. Peer reading 
Two teams exchange the paragraphs. Read and analyse the 
other team’s work.

Task 3. Write a paragraph based on the comparison of 
the two events or choose your own topic related to these 
events.

Stage 7. Individual work (Task 3)
Why were the two events different? Write a paragraph.
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