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Statement of the problem. Case Study is an integral part of the work of a specialist in the field of 
advertising and public relations. It is essential that the future specialist masters the basics of this type of 
activity while still being a university student. 
Results. The article shows the stages of work on a case study in the field of the English language of 
advertising and public relations, including the presentation of a summary of the situation; the problem; the 
cast of participants; the chronology of events; the issues; the options; recommendations; the plan of actions 
and conclusion. Examples demonstrate the format and language design of all the successive elements of the 
case study. 
Conclusion. The proposed method of working on a case study can be effectively used in the teaching of the 
foreign language of profession, allowing students to adapt to real and potentially possible situations. In 
addition to linguistic competences, the method develops general competencies: the ability to make decisions 
in various situations arising in professional activities; work in a team; communicate effectively with people 
within the profession; search for and use information that is necessary to accomplish tasks. 
Key words: interactive methods; case study, case method, stages of work, public relations; advertising: 
package of documents (case); cultural realities. 
 

 
Introduction. The transition to the competence-based approach in the organization 

of the learning process involves the wide use of active and interactive forms of teaching 
[1, p. 3]. In accordance with the requirements of the Federal State Educational Standards, 
the proportion of classes given in interactive forms should amount to at least 20 percent of 
academic hours [2]. 

I n t e r a c t i v e  m e t h o d s  are aimed at broad communication of students not only 
with the teacher, but also with each other, as well as the dominance of student activity in 
the learning process. When using interactive forms, the role of the teacher changes 
drastically. He/she ceases to be the central figure in class, and only supervises the 
educational process, deals with its overall organization, prepares appropriate tasks in 
advance, formulates questions or topics for discussion in groups, gives consultations, 
controls the time and order of implementation of the plan. The trainees turn to social 
experience,  their own and of other people, while they are communicating with each other, 
solve tasks together, overcome conflicts, find common ground, make compromises [3]. 

Interactive learning is a special form of organization of cognitive activity, the 
purpose of which is to create a convenient learning environment, aimed at arousing in 
students the feeling of a sense of success and intellectual consistency, which makes the 
educational process productive [4]. 



As is well known, the main objectives of interactive forms of education are: the  
students’ independent search for ways and options of  solving the educational problem; 
shaping their own opinions and attitudes; forging life and professional skills; reaching the 
level of conscious competence [4]. 

C a s e  s t u d y , which develops the logic of thinking, creativity and communication, 
is among the interactive technologies of teaching a foreign language. It is based on an 
activity approach. Students receive from the teacher a document or a p a c k a g e  o f  
d o c u m e n t s  ( c a s e ) , with the help of which they either identify the problem and the 
ways to solve it, or work out the ways out of a difficult situation, the problem having been  
already singled out [5]. 

The homeland of the c a s e  m e t h o d  is known to be the United States of America, 
namely, the Harvard University School of Business. In 1910, the dean of the Harvard 
Business School advised professors to introduce into the educational process in addition to 
traditional business classes – lectures and workshops – additional ones, conducted in the 
form of discussions with students [6]. In the future, the classes of this kind became known 
as c a s e  s t u d i e s .  

The object and subject of study. The c a s e  m e t h o d  is a technique of active 
learning based on real-life situations. It is aimed at formulating a problem and finding 
options for its solution, followed by the analysis in training sessions [6]. The purpose of 
the technology is to help students determine their own unique way of getting the kind of 
knowledge that they need most of all. This opens the way to the student’s self-education, 
which is a major educational requirement today. 

C a s e  s t u d y  has long been used in the West, but in the past two decades it has 
become popular in Russia as well. The c a s e  m e t h o d  is widely used today both in 
secondary [7], and in higher education [8]. 

Since this is a complex teaching technology that contains all types of speech 
activities: reading, speaking, writing, listening, it is actively used in teaching foreign 
languages. Cases applied in foreign language classes can be the final stage in the work on 
the topic, giving students the opportunity to use in their speech the lexical and 
grammatical material they have acquired. Working on a c a s e , they must make abstracts 
of materials in a foreign language, be able to analyze texts, present their own proposals, 
put across their positions and find solutions to problems using a foreign language [9]. 

C a s e  s t u d y  is especially effective in teaching students a foreign language of 
profession and, in particular, the English language of a d v e r t i s i n g  a n d  p u b l i c  
r e l a t i o n s . Future specialists of this area will have to find appropriate solutions in a 
variety of situations emerging in their professional practice. 

The results of the study. Let us examine the s t a g e s  o f  w o r k  on a specific 
c a s e , which is given to third-year students of MGIMO-University (Moscow), 
specializing in “A d v e r t i s i n g  a n d  P u b l i c  R e l a t i o n s ”.  It gives a detailed 
description of the situation and indicates the task that requires solving: 

 
Grain Foods Consumption: “We’re deep-frying children’s health,” said then-USDA 
(the U.S. Department of Agriculture) Secretary Mike Espy as he launched a food 
fight over the meals served to children at school. Armed with a new study revealing 
school lunches contained 38 percent fat – far higher than the 30 percent maximum 
recommended – the USDA set to improve meals dished up daily in schools. 
Congress quickly followed suit, introducing legislation to police the USDA’s meal-
remodeling efforts. However, early scrutiny showed decision-makers were 
overlooking a crucial element in their recommendations. Along with nutrition 



advocacy groups, Congress and the USDA proposed boosting fruit and vegetable 
consumption as the exclusive means to balance meals. This shocked the nonprofit 
Wheat Foods Council. Just three years earlier, the USDA had issued new dietary 
guidelines suggesting that Americans base their lower-fat, high-carbohydrate diets 
on six to eleven daily servings of grain foods – up from four servings. These 
scientifically based nutrition principles were left out of reform proposals for school 
lunches. In response, the Wheat Foods Council and Fleishman-Hillard began an 
opinion-leader educational program to move grain-based foods such as bread, 
cereal, and pasta to the center of the lunch tray [10, с.227-228].  
 
First of all students peruse the text of the c a s e  and analyze c u l t u r a l  r e a l i t i e s  

as well as unfamiliar words with the help of the teacher. In this situation, these are: 
 

Fleishman Hillard Inc. – a US agency for p u b l i c  r e l a t i o n s  and marketing; 
four food groups – four main product groups: fruits and vegetables, grains, dairy 
and protein foods; to dish up – to serve; foods (in plural) – products; to deep-fry  – 
to cook in a lot of fat; to follow suit – to pick up the idea; to police – to control, and 
other vocabulary units.  

 
After the students have read and understood the text, they write a short summary of 

the c a s e – 3-5 sentences in simple present or simple past tense. It is preferable to shape 
the summary in one’s own words; only the use of 30% of the vocabulary of the original 
text is allowed. 

In the particular situation, the following version of the brief content of the c a s e  can 
be proposed: 

 
When the U.S. Department of Agriculture (USDA) established new national 
guidelines for school meals, grains were initially omitted, despite grain foods having 
been an important and increased part of USDA’s own pyramid of new dietary 
guidelines issued only three years earlier. With grain foods on the verge of being 
excluded from school meal reform process, the Wheat Foods Council united the 
grain industry behind a public affairs program to turn the situation around.  
 
The next step is to identify the problem, which is the cornerstone for basing the 

entire c a s e  s t u d y . The problem is formulated in one capacious sentence, which 
includes from seven to nine lexical units, and the main semantic load is borne by the 
predicate, which reflects the objective state of affairs. The statement of the problem does 
not imply an opinion, therefore the form in which it is clothed does not allow for the use 
of modal verbs or words that have too general or vague meaning. Its goal is to convey 
maximum information in a very concise and rational form. 

In our example, the problem can be formulated as follows: 
 

The Wheat Foods Council and Fleishman-Hillard position grains as the foundation 
for a healthy diet and seek to persuade policy-makers to include more grains in 
school meals.  
 
The third stage of work on a c a s e  s t u d y  is the identification of persons or 

organizations involved in solving the problem, as well as all those interested in its solution 
(the cast of characters). In this situation the cast of characters comprises: 

http://australian_english.enacademic.com/28021


 
The U.S. Department of Agriculture, Congress/ legislators, The Wheat Foods 
Council (a nonprofit), Fleishman-Hillard PR Agency, American schools, American 
school children. 
 
The fourth stage is the establishment of the chronology of events which has led to 

the situation and given rise to the problem. Chronology is presented in reverse order (from 
present to past), where number “one” indicates the most recent event, and the final number 
denotes the action, which was the most distant in the past. The chronology of events 
shows what has caused the problem and how the situation has been getting exacerbated. 

 In the c a s e  “Grains in school meals in the US”, the chronology points to the 
following chain of events: 

 
The Wheat Foods Council has united its farmer leaders and grain industry officials 
behind a public affairs program to complement its larger nutrition education 
campaign (1); Fleishman-Hillard has launched an opinion-leader educational 
program to move grain-based foods such as bread, cereal, and pasta to the center of 
the lunch tray (2); Washington leaders recognize that fat intake should be lowered 
in schools (3); Congress and the USDA proposed boosting fruit and vegetable 
consumption as the exclusive means to balance meals ‒ overlooking grains intake 
(4); three years ago the USDA issued dietary guideline suggesting that Americans 
base their diets on grain foods (5). 
 
The fifth stage of the analysis includes the identification of possible obstacles 

(issues) that may stand in the way of solving the problem. Mostly, these are conflicting 
views on the situation being analyzed. Usually at least three issues are mentioned, and the 
core of each one is formulated in one separate sentence. The list of issues can also be 
presented in the form of a table.  

In our particular c a s e , there are three obstacles in solving the problem: 
 

Schools follow eating traditions established long ago. It is not easy to break them 
(1). Americans are not quite aware of how wholesome grains are (2). There is little 
understanding between nutrition advocacy groups and decision makers (3). 
 
The sixth stage includes options for solving the problem. At least three alternatives 

should be proposed, each listing both advantages and disadvantages. The first of the 
proposed solutions to the problem is usually the most effective, it contains mostly pros and 
cons are not numerous; the final option is the least effective because it has quite a lot of 
drawbacks. Each solution to the problem is reflected in a separate sentence. For example: 

 
Key decision-makers are educated about the overlooked nutritional benefits of 
grains, positioning grain as the easy first step in balancing school meals because 
they are low-fat, nutritious, convenient and inexpensive (1). Federal requirements 
for grain foods in school meal programs to help boost domestic demand for grain 
foods are made clear to school administration (2). Media produce reports about 
people whose health has improved after consumption of grain products instead of 
fats and carbohydrates (3).  
 



The first variant of problem solving is the most preferable for several reasons: the 
agricultural sector for the production of grain will undoubtedly support the project, since 
this will facilitate marketing its products (1); decision makers are aware of their mistake, 
as a result of which grain products have almost disappeared from the list of main ones, and 
will do their best to rectify the situation (2); authoritative studies on the dangers of fatty 
foods and the benefits of grain products are publicly available (3); the cost of grain 
products is relatively low (4). 

The disadvantages are: the loss of tradition to consume grain products in families 
and at school (1); long duration of cooking (2); and the need to change the taste 
preferences of the population (3). 

The second variant of solving the problem is less preferable, since school 
administrations do not always show unity in understanding the importance of the problem 
and will act in the way they long have been used to. 

The third option is even less effective, because the public is distrustful of 
publications about miraculous healings based on a change in diet. 

The next stage is drawing up recommendations, which are given in the first person 
and include introductory words: in my opinion; I consider; I guess; I suppose; I think; it 
seems to me, based on the chosen solution to the problem. Since sometimes the main 
option cannot be fully implemented, the student complements it with recommendations 
that are proposed in other variants of solving the problem. 

In our situation, the recommendations can be formulated like that: 
 
I recommend that The Wheat Foods Council meet with key officials involved in the 
school meal debate to walk through the rationale for a higher-grain, lower-fat diet 
(1). I think that roundtables on grains must be held with the participation of 
respected officials from Congress, government agencies, media outlets and trade 
associations (2). In my opinion, the Wheat Foods Council should provide keynote 
speakers at national conferences devoted to school meal reform (3). I think that the 
Wheat Foods Council should arrange the publication of feature stories and press 
releases devoted to school meal reform (4).  

 
The eighth stage of the c a s e  s t u d y  is the development of a plan of actions, which 

is based on recommendations. The student chooses one of the ways to solve the problem, 
which seems to him/her to be the most appropriate in the particular situation, and then the 
instructions of step-by-step actions are given. There must be at least five steps. At this 
stage it is essential to mention only the organizations and people relevant to the case and 
not one and all. For example: 

 
Conducting Washington Briefings.  Briefings with more than 20 decision-makers 
will open the door for them to consider grains as a possible solution to cutting the 
fat in school meals (1). Arranging the roundtable on grains with the theme “Grains 
and the Nutritional Needs of Americans in the 21st Century” that will be followed up 
by a widely circulated report stressing the nutrient benefits of grain foods (2).  The 
Wheat Foods Council will provide keynote speakers on the benefits of grain 
products consumption at national conferences with participation of school 
administration, health organizations and food service companies (3). The council 
will deal with journalists to heighten awareness of the place of grains in a healthy 
diet and arrange publication of the materials devoted to this issue (4). School 



administration will arrange conferences with schoolchildren parents where the 
benefits of grain products consumption will be highlighted (5).  
  
The last stage of the c a s e  s t u d y  is drawing up a conclusion. Acting as an 

independent consultant, the student draws up a conclusion about the benefits his/her vision 
of the problem and the chosen way of solving it will bring to society, as well as to the 
company that has set itself the task of improving its work in a particular direction ‒ 
increasing profitability, asset enhancement, strengthening its position in the market and 
others. The wording of the conclusion should be put in the future tense and be relevant to 
the situation in question. It should not contain modal verbs and common phrases. In our 
situation, the conclusion might look like this: 

 
The successfully carried out public relations campaign on promoting grain foods in 
school meals will make American children healthier, will educate American people 
on the nutrient values of grain products and consolidate the position of the Wheat 
Foods Council in the public eye. 
 
As follows from the proposed way of work on the c a s e  s t u d y , the role of the 

teacher is minimized here. He/she just gives students instructions on how to analyze the 
c a s e , distributes texts presenting the particular situation, examines unfamiliar words and 
c u l t u r a l  r e a l i t i e s  in class, so as to make sure that students have fully understood 
their task. After that students work independently on the basis of the instructions they have 
received. As a rule, the analysis of the c a s e  is given to students for their homework. At 
the next lesson, the teacher calls a student or a group of students alternately to “defend” 
their c a s e , which presents their own, unique solution to the problem. At the same time, 
the rest of the students are listening to the speaker attentively, asking him/her questions, 
agreeing or disagreeing with his/her position. The teacher does not comment on the 
content of the discussion, giving students complete freedom to express their own opinions. 
He/she is just watching the discussion, fixing language errors and shortcomings of the 
speech etiquette. Assessing the students’ work on the c a s e  s t u d y , the teacher takes into 
account the logical component of their performance, the number of language errors made 
and the level of speech etiquette.  

Thanks to practicing the c a s e  m e t h o d  in the educational process, students have 
an excellent opportunity to creatively apply the language material they have acquired to 
their professional activity, to get adapted to real and potentially possible situations of their 
profession. Being an interactive method of learning, c a s e  s t u d y  gains a positive 
attitude from students who see it as an opportunity to show initiative and independence in 
mastering practical skills. It also contributes to the professionalization of students, their 
maturation and the formation of positive motivation to study [11, p.538]. 

The use of this method in a foreign language class allows for students’ acquisition of 
general competences, in addition to language ones. These are: making decisions in 
standard and non-standard situations; working in a team; communicating effectively with 
people; searching and using the information necessary for the effective implementation of 
the tasks that play an important role in shaping a competent specialist [12]. 
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