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INTRODUCTORY NOTE 
 

The chapter analyses integration of such Internet and digital educational technologies as podcasts and WebQuests 

into the process of English language teaching in universities. There are two major problems the teachers of 

nonlinguistic educational establishments have to solve nowadays: how to efficiently organise students’ self-studies 

and compensate the deficit of English class hours. The chapter also examines how podcasts and WebQuests, which 

provide the opportunity to combine technology and educational concepts to solve theses educational problems at the 

undergraduate level. A survey of over 700 students revealed that podcasting is a creative and entertaining technology 

for individual self-studies which motivates students to study English as it incorporates authentic materials dealing with 

various topics, everyday situations and current events. WebQuests, which are based on the project method, inquiry-

oriented learning and the ability to integrate on-line resources, have also demonstrated their great educational potential 

as they are very student-centered and motivate them to be actively engaged in the learning process .Moreover, 

WebQuests develop critical thinking and widen lexical and grammatical context. As WebQuests are mostly done in 

teams they also develop communicative skills and form students’ professional competence. Despite the fact that 

WebQuests are mostly team projects whereas podcasts focus on individual work, both technologies have much in 

common: they develop students’ foreign language communicative competence, encourage their personal and 

professional development, motivate to study English and demonstrate educational mobility. 
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THE ROLE OF INTERNET AND DIGITAL EDUCATIONAL TECHNOLOGY 

INTEGRATION IN THE DEVELOPMENT OF STUDENTS’ COMMUNICATIVE 

COMPETENCE 
 

 

Introduction 
 

Students of the XXI century are digital natives. Educators should embrace all the opportunities the digital era 

presents while doing their best to cope with its challenges. Teachers have been trying to keep up with the fast-

changing world of informational technology while shaping their students’ minds. They turn to working online, which 

suits perfectly the XXI century learner. Digital formats allow interactive and motivating activities. 

Moreover, an increase of extra-class hours in higher school in Russia has urged teachers to reschedule their 

programs and curricular, so that students are engaged more in self-studies under the guidance of their educators .In this 

respect podcasts and WebQuests have become popular both with teachers and students. Teaching English as a foreign 

language embraces the podcast and WebQuest technology for various reasons: to provide students with extra practice, 

develop critical thinking, provide background knowledge and a broad context, which students tend to lose, while 

googling for information, in pursuit of getting answers to very targeted questions. Whereas podcasts have great 

educational potential in developing students’ listening skills while learning from authentic materials about the burning 

issues of today and current events, they could be easily loaded onto any mobile device and listened to when 

convenient. WebQuests, in their turn, often provide students not only with stepping stones for carrying out online 

projects but also insight into the topic. The focus of this chapter is to show how podcasts and WebQuests tackle such 

major challenges facing the digital natives when learning English as lack of background knowledge and life 

experience as well as poor critical thinking skills. 

One of the major features of podcasts and WebQuests is mobility which is an important characteristic of modern 

education. Informational and digital communication technologies contain considerable potential for optimizing foreign 

language teaching due to the following three features: 

1. Create conditions for self-studies 

2. Develop listening and speaking skills of working on one’s own 

3. Ensure a greater level of learning materials’ authenticity. 

All in all, podcasts and WebQuests appear to be creative and entertaining on the one hand, and very motivating 

educational tools, on the other. Both podcasts and WebQuests carry great value for foreign language teaching as 

Internet resources 

1. Are quickly and regularly updated 

2. May be available any time through mobile devices 

3. Are often free, especially for students. 

 

 

Podcasts 
 

А podcast is an audio file that you download from the Internet. After you download it, you can listen to it on your 

computer or mobile devices or MP3 player. There are different genres in podcasts: audio blogs, music, technology, 

audio books, academic podcasts, interviews, news, policy, radioshows, sport, games. Academic podcasts to study 

English as a second language started in Russia in 2008 and allow to solve a number of problems as they provide 

increased flexibility, user control, portability, and allow for time-shifting and multitasking (Abdous, 2012). We chose 

podcasts as a basic technology for the first-year students and their self-studies in 2010. We’d like to stress that for the 

first time in Russia at higher establishments podcasts were chosen for self-studies not for class work. The reason was 

twofold: to compensate decrease of classroom hours and to improve communication and self-study skills. Before we 

started our project we discovered that our students were used to studying in class under their teachers supervision and 

had very poor self-study skills. So, a “Guide to Listening” was compiled which is a student’s workbook with tasks and 

instructions how to complete them. In the “Guide” we made a point of the fact that students could ask the teacher for 

help on /off line any time they needed it.. This workbook and the podcasts were sent to every student by email. The 

workbook comprises five parts as well as a personal guide list (a list of individual’s tasks with scheduling) for each 

semester. The personal guide list has a list of all podcasts each student has to listen to and complete all the tasks to 

strict deadlines for every podcast. Every student should work on four podcasts during each semester. Each part of the 

students’ workbook includes one podcast and four tasks to it. All podcasts were taken from an educational site 

www.eslpod.com. ESLPOd.com is run by a team of experienced English as a Second Language professors with over 

30 years of high school, adult and university ESL teaching experience. They claim podcasts are very useful and 

effective sources for learning English. Most students take English classes, which help them up to a certain point. ESL 

Podcast is designed to help them to continue to improve their English. Often learners try to improve their English by 

listening or reading things that are too difficult for them. They understand only 40 – 50 % which means they are 

wasting half of their time. ESLPod.com team believe the fastest way to improve your English is to listen to 
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conversations and discussions you can understand. We chose a number of suitable thematic audio files for our students 

such as: “Time Management”, “Essential and Optional Things”, “Following a Dress Code”, etc. Each academic year 

the topics for listening are changed. In spite of the fact that the duration of one podcast is 15– 18 minutes, according to 

our survey it takes the students at an average three hours to complete all the tasks from one part. 

The podcast itself comprises five sections. All sections except the fourth and fifth have a common characteristic 

feature – they provide English audio files at a slower tempo. This appeared to be very important to our students as they 

never had such experience in listening previously. The students pointed out that this feature made listening to podcasts 

more interesting because it helped comprehension. The first part of a podcast is the Introduction in which an outline of 

the coming up audio materials is presented. Its duration is about one minute. The second section features an Original 

Monologue or Dialogue where the topic of the podcast is being discussed for about two minutes. The third section is 

the Language Explanation in which the speaker explains the spelling, the meaning and usage of some words and 

expressions from the new vocabulary (about 15 – 18 min.) The fourth section is either a Monologue or a Dialogue 

from the second section, but this time the reading speed is normal as in everyday life, its duration is about one minute. 

The fifth section is the Summary where the speaker gives additional information about the podcast itself for about one 

minute. 

There are four tasks on comprehension. All the tasks except Comprehension Questions were either compiled by the 

authors, or were a compilation of fragments worked out by the authors and offered on the site. Task” Comprehension 

Questions” was taken from the site without any changes. The tasks are given in the student’s workbook “Guide to 

Listening.” The first task (Table 1) is to match the words or word combinations to their definitions from the new 

vocabulary of the podcast, which can be found in the Language Explanation section. Also, most of them are wide-

spread and very typical of the modern spoken language. 

 
Table 1. eExample of the first task 

# Words or word 

combinations 

Part of 

speech  

Definitions from the new vocabulary of the podcast 

1 a perfectionist n someone who wants everything to be without an error – without a 

mistake 

2 the lay of the land n how things are / work with someone 

 

A full list of all these words and word combinations i from all podcasts is given in the Appendix at the end of the 

student’s workboo in alphabetical order.. The second task (Table 2) is on multiple choice. 

 
Table 2. Example of the second task 

# Comprehension Questions Possible answers 

1 Who would be the best employee? a) A slacker 

b) A workaholic 

c) A gossip 

2 Why does Ursula tell Raul, “Don’t 

sweat it”? 

a) because she doesn’t want him to worry 

b) because she doesn’t want him to laugh 

c) because she doesn’t want him to tell others what she is saying 

 

The information is taken from the second section (a Monologue or Dialogue). 

The third task (Table 3) concerns some polysemantic words or various word combinations with the same polysemantic 

word from the new vocabulary of the audio file. For example, the word “lay” is used in the podcast in the phrase “the 

lay of the land”. We suggest our students read its definition in English and give another sample sentence with the same 

phrase, taken from the Macmillan English dictionary. In addition, we give a list of some more phrases with the word 

“land” used in the English language:” to live off the “land” and in the “land” of the living, also with English 

definitions and sample sentences. The last boxes of the tables are filled by students in writing. The students should 

translate all the phrases with the word “land” into Russian. 

 
Table 3. Eexample of the third task 

# Word / word 

combinations 

Description Meaning 

1 The “lay” of the 

land 

 

In this podcast, the phrase “lay of the land” means the 

organization or layout of something, where things are placed 

or found: “From the top of the chapel, we were able to see 

the entire city and get a feel for the lay of the land.” 

 

2 To live off the 

“land” 

The phrase “to live off the land” means to grow or hunt 

one’s food instead of buying it from stores or other people: 

“They plan to buy a farm and learn to live off the land, far 

from the city.” 

 

3 In the “land” of the 

living 

The phrase “in the land of the living” means to be alive or 

awake: “It’s 11:30 already. Do you think she’ll ever wake up 

and join the land of the living?” 
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In the fourth task the students are supposed to write the summary of the podcast in Russian.  

And finally all first-year students have to take a test (Table 4) where all the tasks were prepared by the authors. Let 

me give you an example of the task from the test . “Fill in the sentences using the words from the new vocabulary of 

the podcast (see Table). Only students who have passed a test on podcasts are allowed to take the final English exam. 

 
Table 4. Example of the task from the test 

# Sentence Translation 

1 This is such a big campus! It’s going to take us weeks to 

figure out __________ 

 

2 Gladys is a ________ who does her work well, but very 

slowly because she wants to make it just right. 

 

 

About 800 first-year students took part in our podcasting project. We were interested to know what students 

thought about this educational technology, especially in developing their listening skills That’s why twice in 2012 and 

2013 we asked all students to fill out a questionnaire. Here are some questions from the questionnaire. 

 
Fig. 1. Survey question –“What gadgets do you use to listen to podcasts?” 

 
Fig. 2. Survey question – “Where do you listen to podcasts?” 

 
Fig. 3. Survey question – “How many times have you listened to the podcast?” 

 
 

Survey question – “What gadgets do you 

use to listen to podcasts?” We were not 

expecting that the majority of the students 

(44.45%) use only their home PCs. (Fig. 1). 

At the start believed that students prefered to 

use such mobile gadgets for listening 

podcasts as MP3, cellphones, and iPods. In 

the instructions in the Guide we also 

recommend them to use these devices as 

they help save time, make listening more 

entertaining and enable students to do their 

listening tasks wherever and whenever they 

like. When we analysed the reason of this 

phenomenon, we found out that the surveyed 

students (87.23%) had never heard anything 

about podcasts. Those who had some 

experience, worked on them only during 

their English classes at secondary school 

under the guidance of their teachers. That is 

likely why students continue to use only PCs 

to listen to podcasts. In this regard, our 

results are consistent with previous studies 

(Abdous, 2012) showing that a higher 

percentage of students (40.45%) were 

listening to podcast materials on their 

desktop instead of their mobile devices or 

MP3 players. The authors believe that this 

situation could be the result of lack of 

technical knowledge, pre-established habits 

in accessing web-based information, and that 

students have the tendency to use their 

portable devices for entertainment, while 

using their desktops for learning activities.. 
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Fig. 4. Survey question – “Who helped you to be ready with the podcast?” 

 
 

Fig. 5. Survey question – “Would you like to use podcasts further?” 

 

Survey question – “Where do you listen 

to podcasts?” – is closely connected with the 

first question, as most of our students 

(63.32%) prefer to use podcasts at home 

(Fig. 2). Survey analysis revealed that 

students are used to doing their homework at 

home, on their PCs. Answering the question- 

why didn’t they use any mobile device- 

students answered, that they didn’t know 

how to use them to listen to podcasts. These 

two seemingly same questions have led us to 

an unexpected conclusion., practically all 

first-year students have been using different 

mobile devices since their childhood but 

only for entertainment: mostly watching 

films and cartoons, playing games. But 

nobody has taught them how to use these 

devices for self-studies so far. We appeared 

to be the first who started to show students 

how they could do it. There were some other 

questions such as: “How many times do you 

have to listen to a podcast to fulfill the 

tasks?” (Fig. 3). 

About 60% (16.88% + 23.6% + 19.29%) of the students listened to the podcast not more than 10 times. We 

included this question into our questionnaire because we wondered how the students would comment on it. The point 

was that for all our students it was their first experience when they were in charge, and could listen as often as they 

wished. At school they w ere allowed to listen to an audio file only twice and then they had to do the task. All students 

from the experimental group had at least once the experience of using podcasts or just listened to podcasts during their 

English classes. We also analysed answers of the students from the other groups (5.84% + 3.55% + 2.16%) who 

listened to each podcast over 31 times. In contract, they had never practiced listening to podcasts before, so they really 

didn’t know how to start work. Following the instructions in the” Guide” they began just from listening and at first 

they simply learned to comprehend oral foreign speech. They pointed out that it took them much time. That’s why 

they listened to podcasts anywhere and any time (often on the way home or to university). So, for them ,it wasn’t lost 

time. All these students, answering the first survey question (Fig. 1) said that they used mobile devices more often 

than PC. 

One more question the authors wanted to discuss in more detail: “Who helped you to be ready with the podcast?” 

The majority of students preferred to work alone. They explained this by their study habits. Self-studies at school 

normally are not or very poorly developed.  

That’s why the majority of students preferred to work on their own, pointing out that it wasn’t easy as they did 

very little self-studies at school as most of the work was done in class under the teachers’ guidance. 

We also encourage our students to work on their own as we think that it helps them develop their individual 

creative potential.  

Survey question – “Would you like to use podcasts further?” 62.94% of the students said “yes” (Fig. 5). The most 

frequent explanations why the students liked learning English using podcasts were that they enjoyed listening to native 

speakers as well as the topics under review, students learnt a lot about everyday life of the English speaking countries. 

It also was also very informative to analyse the answers of those students who answered “no” (22%).and complained 

of their poor English and at the same time showing little interest in improving it, as, since secondary school they have 

developed their own learning algorithm: I don’t know – I don’t understand – I don’t want. They still do not want to 

change their learning habits after secondary school, and we need time and patience to change this stereotype. 

The four-year experience of introducing podcasts into our English teaching program and the results of the final 

English exam of the first-year students indicate improvement of their listening skills and an increase in motivation to 

go on with their studies of English..  

Literature review shows that podcasting in higher educational establishments abroad is applied in another format 

(Abdous, 2012), since the history of podcasting abroad is much longer. The main source of information there are 

academic podcasts that include lectures, guest-lectures, student-centered projects, student – student and student – 

instructor oral interviews with or without feedback, interviews with native speakers, pre-recorded lectures for class, 

dictations group discussions, student presentations and distant learning. Opinions on podcasting for second language 

learners are extremely varied. Some academics believe that podcasting greatly contributes to students’ learning by 

augmenting students motivation, others, on the contrary, argue that podcasting does not have a positive effect on 

students’ grades. 

Our resurch encourages us to use podcasting as one of the stages of Internet integration into English language 

teaching to develop students’ foreign language communicative competence. 
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Another efficient means of developing students’ foreign language communicative competence is WebQuest 

technology. 

 

Web-Quests 
 

WebQuests were used for students studying English in Russian higher educational establishments, e.g. in the 

Moscow Institute of Foreign Relations and the State University of Management. The WebQuest model was developed 

by Bernie Dodge and Tom March at San Diego University in 1995. According to Bernie Dodge “a WebQuest is an 

inquiry-oriented activity in which some or all the information that learners interact with comes from recourses on the 

Internet, optionally supplemented with videoconferencing”(Dodge, 1997). 

According to Bernie Dodge, “WebQuests should contain some critical attributes: an introduction that sets the stage 

and provides some background information, a task that is doable and interesting, a description of the process the 

learners should go through in accomplishing the task. The process should be broken out into clearly described steps, 

some guidance on how to organize the information acquired. This can take the form of guiding questions, or directions 

to complete organizational frameworks such as timelines, concept maps, or cause-and-effect diagrams, evaluation and 

conclusion that brings closure to the quest and reminds the learners about what they’ve learnt and perhaps encourages 

them to extend the experience into other domains. The non-critical attributes of WebQuests include these: they are not 

always group activities (may be solo quests), may be enhanced by various motivating elements around the basic 

structure around the basic structure (role to play, a scenario to work within), WebQuests can be within a single 

discipline or they can be interdisciplinary”(Dodge, 1997). Though WebQuests have a “clearly defined structure, which 

has been recognised as the definite schema for these activities it should only really be taken as a basic guideline and 

you should design your WebQuests to suit the needs and learning styles of your group” (Dadeney, et al., 2012). 

Bernie Dodge goes on to identify two types of WebQuests: short- and longer-term WebQuests. “At the end of a 

short-term WebQuest, a learner will have grappled with a significant amount of new information and made sense of it. 

A short-term WebQuest may spread over a period of a couple of classes or so, and will involve learners in visiting a 

section of sights to find information, and using that information in class to achieve a set of learning aims. After 

completing a longer-term WebQuest, a learner will have analysed a body of knowledge deeply, transforming it in 

some way. They will have demonstrated an understanding of the material by creating something that others can 

respond to, online or offline. This is the big difference between the longer-term and short-term WebQuests – learners 

have to transform the information they acquire turning it into a new product, a report, a presentation, an interview or a 

survey. Longer-term WebQuests might last a few weeks or even a term or semester” (Dadeney, et al., 2012). 

WebQuests are part of project-based learning which engages students in acquiring knowledge and skills “through 

an extended inquiry process structured around carefully designed tasks and authentic questions” (Segarra Ciprés, et al., 

2010). The project method which is aimed at achieving a practical result was devised in the USA at the end of the XIX 

century and was developed in the works of professor W.Kilpatrick. It drew the attention of Russian academics at the 

beginning of the XX century and was much used by an outstanding pedagogue S.T.Shatskiy in 1905. Among the 

famous Russian academics implementing this method are E.S.Polat, G.A.Lebedeva, A.A.Karachev and I.A.Zimnyaya, 

etc. 

Web-Quest technology is gaining popularity in Russian higher educational establishments, e.g. in the Moscow 

Institute of Foreign Relations and the State University of Management (E.I.Baguzina, PhD), the Vladivistok 

University of Economics and Services (prof. O.Shevtsova), the New Humanitarian Institute in Elektrostal (prof. 

O.Pestretzova and prof. Sadovskaya), Saratov State University(prof. Isaeva A.V.), State Linguistic University in 

Pyatigorsk (prof. G.A.Vorobiev). Russian Academy of Education and the Institute of Informational Technologies in 

Education UNESCO held a competition of projects organized for teachers applying new informational technologies in 

education within the framework of the VIII European forum “Partnership in Education Microsoft” held on 22-25 

March, 2011. A series of seminars “Web-Quest about Web-Quest” and “Web Technologies 2.0 for teachers” were 

organized by the Open Youth University in 2011. 

As many educators believe the ability to learn and make sense of new information is more significant for the 

labour market than detailed knowledge(Wilson, et al., 2000). One of the typical problems of the modern digital native 

students, however, is failure to see a broader picture, which often prevents them from developing their critical thinking 

abilities and, consequently, their foreign language communicative competence. Digital natives are mostly used to 

asking very targeted questions when surfing the web for information, this leads to them knowing very specific facts, 

however not seeing the broader context, they don’t develop their skills in analysis, evaluation, drawing conclusions 

and generalizing which leads to their inability to elaborate on the topic.  

It’s common knowledge that one of the best ways to teach a foreign language is to encourage discussion in class. 

Students with different backgrounds and life experience learn to express and support their opinion, they argue with 

each other, learn to look at the topic of discussion from different angles, they listen to each other and respect different 

points of view. This is the ideal scenario. Unfortunately, the situations in class may be very different. Probably, quite a 

few teachers of English as a foreign language have faced the challenge of students keeping to themselves and being 

reluctant to get involved in discussions. One could easily attribute this behavior to purely language difficulties but the 

challenge is often much greater than that, students have little life experience and sometimes poor thinking skills. 

Sandra J. Savignon, former President of the American Association of Applied Linguistics, said that to develop foreign 

language skills, students should develop their communicative competence, which “is defined in terms of expression, 
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interpretation and negotiation of meaning and looks to both psycholinguistic and sociocultural perspectives” 

(Savignon, 1997). 

The use of such an active method as WebQuests in foreign language teaching can be a possible solution as it 

supports students by providing the stepping stones for developing a broader outlook, thus making up for the lack of 

experience, developing their communicative competence and thinking skills.  

According to Dr Benjamin Bloom, a prominent American educational psychologist, thinking skills, which are 

mental processes, can belong to two groups: Lower order thinking skills and Higher order thinking skills (LOTs and 

HOTs)(Bloom, et al., 1956). According to Bloom's Taxonomy, acquisition and comprehension of knowledge are 

LOTs, while evaluation, synthesis, application and analysis are HOTs. Bloom's Taxonomy follows the thinking 

process: “You cannot understand a concept if you do not first remember it, similarly you can not apply knowledge and 

concepts if you don’t understand them. It is a continuum from Lower order thinking skills to Higher order thinking 

skills” (Bloom, et al., 1956). 

To develop both LOTs and HOTs, technology can be used, however “technology alone can’t move learners to 

higher order thinking skills, but some applications are more suited for this task than others” (Burns, 2006). It’s the 

teacher who creates a WebQuest after all, so how an application is used by an educator determines whether it is a 

lower or higher order application. For example, if Internet resources are used as electronic textbook it would be a 

lower order application as only LOTs are used if the learner does not validate, question, or evaluate the information 

obtained. When learners are engaged both in online and offline collaboration while carrying out a WebQuest project, 

they would be using HOTs and therefore the Internet would be used as a higher order application. Following Bloom's 

Taxonomy, WebQuests can be split into two types, those which target Lower order thinking skills and those aimed at 

Higher order thinking skills development (see Table 5). 

 
Table 5. Web-Quests of Type 1 and Type 2  

Thinking skills  Types of questions  Example of tasks 

WebQuests of type 1 

Remembering What were the events in the text? Write a short essay on the topic 

Make a list of the main events 

Write a biography of the person we are 

studying 

Recite a poem 

Retell the story in your own words 

Understanding What was the idea? Is the statement 

true or false? 

Applying From the information given, can you 

develop a set of instructions? 

WebQuests of type 2 

Analyzing / Comparing / 

Contrasting 

Why? How are they 

similar/different? 

Devise a new product, marketing campaign, 

advertising / promotion etc 

Conduct a debate about the issue with 

members of the team 

Come up with a presentation on the issue and 

a round table discussion after 

Carry out research on the topic and 

communicate it to your colleagues 

Evaluating How can you solve the problem? 

What do you think? Can you explain? 

Creating Can you invent a story of your own 

on the topic? Can you plan an event 

of your own? 

 

Being the most important part of a WebQuest, the task is what determines which thinking skills are targeted, the 

task “provides a goal and focus for the students and it makes concrete the curricular intentions of the designer. Since 

1995, teachers have been adapting the WebQuest model to their needs”(Dodge). One can start with retelling tasks first 

because of their simplicity and borderline status as a foundation of a good WebQuest. A modest WebQuest could be 

based on retelling if the format and wording of their report is significantly different than what they read, students are 

given latitude about what to report and how to organize their findings, they should demonstrate skills of summarizing, 

distilling and elaborating. They can report by way of PowerPoint or HyperStudio presentations, posters, or short 

reports. Teachers could set very creative tasks such as asking students to learn about the topic by recasting it in the 

form of a poem. Creative WebQuest tasks lead to the production of something within a given format (e.g. painting, 

play, poem, poster, game, song) but within certain constraints, which will differ depending on the creative product and 

topic. These constraints may include: historical accuracy, internal consistency, use of the conventions of a particular 

format, limitations on length, size or scope. Such tasks as writing a short essay on the topic are journalistic tasks. A 

teacher may introduce a WebQuest format by asking learners to act as reporters covering an event (topic). To design 

such a WebQuest the teacher should provide the right resources and establish the importance of fairness and accuracy 

in reporting. The students should incorporate divergent opinions into their account, deepen their understanding by 

using background information sources, examine their own biases and minimize their impact on their writing(Dodge, 

2002). 

Once the skills which are being targeted are determined and the appropriate task chosen, the educator comes up to 

the point of developing the evaluation table for the WebQuest. One of the approaches which can be adopted is to 

evaluate communicative competence component by component. According to Sandra J. Savinion(Savignon, 1997) 

communicative competence is comprised of grammatical, discourse, sociocultural and strategic competences. Her 

“inverted pyramid” model shows how through practice and experience in an increasingly wide range of 

communicative contexts learners gradually expand their communicative competence. Having analysed works of a 
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number of prominent academics in the field of linguistics (D. Hymes, A.C. Omaggio, M.Canale, S.J.Savignon, M.N. 

Vatyutnev, D.Davidson, I.K.Bim, A.J.Konstantinova), one could single out the following communicative competence 

components are singled out: linguistic, discourse, strategic, socio-cultural, pragmatic components and personal 

progress. 

With that in mind a rubric can be developed to evaluate all the components of students’ foreign language 

communicative competence, as well as individual progress, creativity, contribution to team work and professional 

skills’. Such a rubric should provide consistent criteria for grading and thus allow teachers and students to evaluate 

tasks, which can be complex and subjective. According to Bernie Dodge and Nancy Pickett (Dodge, et al.) several 

common features of scoring rubrics can be distinguished: 

 focus on measuring a stated objective, 

 use of a range of rate performance, 

 arrangement of specific performance characteristics in levels to evaluate the degree to which a standard 

has been met. 

WebQuests of Type 2 have been introduced in class of senior grade students, whose levels of English were 

identified as intermediate, at the State University of Management since 2009. In order to motivate students to learn 

English as a means of communication WebQuests should be tailored to students language levels, interests and future 

profession. That is why WebQuests of Type 2 were chosen as the ones, which target Higher order thinking skills, 

which are more relevant for university students. Students worked in teams of 4 -6 on 7 WebQuests. The organizational 

stage was all done online, so it didn’t take up valuable time in class. WebQuests were all professionally-oriented and 

encompassed such topical areas as Innovation, Trade, Advertising, Employment, Brands, Marketing, Globalization 

and Cultural diversity. The topics were sent to students by email and later they volunteered as to what projects they 

would like to be involved in. All the WebQuests had the necessary “stepping stones” for students: the introduction, 

task, description of the process, the resources, the evaluation table and conclusion. Students worked on their projects 

during their spring semester and presented them as team projects in the form of a Power Point presentation. These 

presentations were evaluated by teachers and students who filled out evaluation tables. If the WebQuests were 

successfully carried out the students were considered to have taken their spring credit in English. 

Below follows an example of one of the WebQuests the students were working at – “Fairtrade for H&M”. 

Introduction. Many companies in retail industry have launched series of Fairtrade certified clothes. You are the 

head of H&M product management department. The H&M Board of Directors is interested in the Fairtrade concept 

and is considering a possibility of getting some of the brand’s garments Fairtrade certified. 

Task. The H&M Board of Directors have asked you to assess the concept of fairtrade for H&M. You are to 

identify all the benefits and drawbacks of the certification and briefly explain the system of fair-trade. 

Process. In your Power Point presentation the following key points should be included: 

 What is fair-trade (http://www.fairtrade.net/faqs.html?&no_cache=1) 

 Who benefits from it (http://www.fairtrade.net/faqs.html?&no_cache=1) 

 Pros and cons of fairtrade for H&M 

 How to get H&M products Fairtrade certified 

Resources: 

 Response to Marks & Spencer's push on Fairtrade cotton - "The latest in a list of major Fairtrade moves 

by retailers“ 

(http://www.fairtrade.org.uk/press_office/press_releases_and_statements/archive_2007/jan_2007/respons

e_on_marks_spencers_push_on_fairtrade_cotton.aspx) 

 Fairtrade Labelling Organizations International (http://www.fairtrade.net/home.html) 

 H&M (http://www.hm.com/ru/#/startns/) 

Evaluation 

Communicative 

competence 

component 

Excellent (5)  Good (4)  Satisfactory (3)  Poor (2)  

Linguistic component  Absence of mistakes 

in vocabulary, 

grammar, phonetics, 

spelling  

Few mistakes in 

vocabulary, grammar, 

phonetics, spelling  

Presence of a number 

of mistakes that don’t 

hinder understanding  

Presence of a number 

of mistakes that hinder 

understanding  

Discourse component – 

Analytical and 

synthesising abilities ( 

abilities of creating 

something new from a 

number of sources) 

Excellent content, 

interesting facts taken 

from additional 

sources, original ideas, 

etc.  

The content is 

sufficient for the 

understanding of the 

topic, all the 

information is there, 

but no information 

from additional 

sources  

Part of information is 

missing, the content is 

insufficient for 

understanding of the 

topic  

A lot of drawbacks in 

the content, not all the 

tasks of the WebQuest 

are completed  

http://www.hm.com/ru/#/startns/
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Conclusion. Sum up the information from your WebQuest and comment on the Fairtrade concept from the point of 

view of members of H&M product management department. The following questions could serve as guidelines: 

1. Could you outline the benefits and drawbacks of the system of fairtrade?  

2. What are the possible benefits and drawbacks of Fairtrade certification? 

3. How is H&M to get its products Fairtrade certified?  

4. Could you comment on Marks & Spencer’s push on Fairtrade cotton?  

5. How do the Fairtrade Labelling Organizations International operate? 

 

The final score was calculated as a simple average as all components of communicative competence were 

considered equally important, otherwise, depending on the goals of a particular language training course as well as its 

focus, the final score could be calculated as a weighted average. 

The results of introducing WebQuests into the foreign language learning process and assessment of the students’ 

communicative competence have been very rewarding. They showed that students loved working on their projects and 

Discourse component – 

Logical and 

integrational abilities ( 

logically arranging and 

integrating) 

All team members 

have done a lot of 

research, the 

information is 

presented in a logical 

manner  

All team members 

have done a lot of 

research, not all of the 

information is 

included in the 

presentation, the 

information is not 

always logically 

presented  

Results of research are 

unclear and 

fragmented, aren’t 

logically presented, 

few quotations  

Little research has 

been done, presented 

unclearly, no 

quotations or 

references to original 

sources  

Strategic component – 

Participation in team-

work, cooperation  

All students equally 

participate in the 

project and carry out 

research, good 

communication 

abilities  

On the whole the team 

works well, minor 

conflicts / some 

students do more work 

than others  

Problems in 

communication 

among team members, 

each member does 

only their part of 

work, poor overall 

interaction  

1-2 team members do 

the job, others don’t 

participate, serious 

problems in 

communication  

Strategic component – 

Clarity of presentation 

and communication 

abilities  

The team is well 

prepared, excellent 

interaction among 

team members, clear, 

logical manner of 

presentation  

The team is well 

prepared, however 

some of the 

information is read, 

not told, logical 

manner of 

presentation  

The team is prepared, 

however all the 

information is read, 

not told, there are 

mistakes, the 

presentation structure 

lacks logic 

The team is not ready, 

all the information is 

read, not told, there 

are many mistakes, the 

presentation structure 

lacks logic  

Socio-cultural 

component – 

observance of socio-

cultural norms  

Students have chosen 

the appropriate style 

of the presentation, 

follow socio-cultural 

norms  

Students have chosen 

the appropriate style 

of the presentation, 

follow socio-cultural 

norms, however lacks 

set expressions and 

word combinations 

(e.g. phrasal verbs, 

idioms) 

Students have chosen 

the appropriate style 

of the presentation, 

however some of the 

vocabulary didn’t 

correspond to the 

appropriate and 

frequently used one 

used in the given 

socio-cultural context 

Wrong style chosen 

for the presentation  

Personal progress 

component – Personal 

contribution 

(individual assessment) 

The student was an 

integral part of the 

team, valuable 

member, who 

contributed 

significantly to the 

success of the project 

and introduced 

innovative and 

creative ideas  

The student was a 

valuable, committed 

tem member, a good 

‘doer’, but didn’t 

introduce new / 

creative ideas during 

the team discussions 

The student 

demonstrated low 

level of commitment, 

performed the set 

tasks and didn’t 

introduce new / 

creative ideas during 

the team discussions 

The student didn’t 

contribute to the 

project at all 

Pragmatic component  Excellent 

understanding of the 

target audience  

Good understanding 

of the target audience 

(minor difficulties in 

understanding of the 

topic by the target 

audience)  

Partial understanding 

of the topic by the 

audience  

Vague idea of the 

topic by the audience 

due to many mistakes 

and poor interaction  
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“discovering knowledge” for themselves. Students greatly contributed to WebQuest projects by their creativity, 

independent research and presenting their findings within the framework of their projects in class. The results of this 

research were presented in the second chapter of the thesis WebQuest technology as a didactic means of developing 

students foreign language communicative competence to evaluate the introduction of WebQuests into the programme 

of teaching English as a foreign language for students studying for the bachelor’s degree. In order to evaluate the 

effectiveness of WebQuests as a technology to develop students’ foreign language communicative competence, all the 

students of the same year and the same major were split in two groups. The curricula of the students from the first 

group didn’t include WebQuests, in the second group students’ curricula WebQuests were included. Comparing 

progress results of students, whose course of studies didn’t include WebQuest and those whose did, it was discovered 

that the latter improved their discourse competence by 17%, their strategic competence by 19%, their pragmatic 

competence by 16% and their individual progress improved by 15% as compared to 7% increase of respective 

competences in the control group. 

By introducing WebQuest technology into the classroom teachers motivate students to study, providing a very 

attractive virtual environment and the support for carrying out WebQuest projects. The ever growing amount of 

information, facing the students, requires not only good language skills but also very good thinking skills, the ability 

to analyze, synthesize and evaluate information. By means of WebQuests educators develop communicative 

competence, thinking skills and even professional soft skills (making presentations, participation in discussions and 

round-table talks). 

Apart from being an effective means of learning English, WebQuests could become an alternative to “formative” 

and “summative” assessment as a tool of learning oriented assessment. WebQuests integrate elements both of 

“formative” and “summative” assessment. Like “formative” assessment (assessment of learning, (The Validity of 

Formative Assessments, 2001)) WebQuests could be regarded as “diagnostic” testing with formal and informal 

assessment procedures, focusing on qualitative feedback and not scores to improve students’ performance. Like 

“summative” assessment (assessment for learning (SuperVision and Instructional Leadership: A Developmental 

Approach, 2009)) WebQuests focus on monitoring educational attainments, summerising them at a certain time (end 

of month, semester, year), when a student takes tests and the teacher assigns scores – this is often necessary for 

accountability. That is why as far as WebQuests are concerned we could abandon the terms “formative” and 

“summative” assessment and treat them as “learning oriented assessment”. So, introduction of WebQuests as a means 

of learning English encourages students to be more motivated and creative, and as a learning oriented assessment tool, 

WebQuests could become an alternative to credits and exams, reducing high levels of stress and revealing the 

students’ creative potential. 

 
 

Conclusion 
 

In this chapter we have looked at the introduction of podcasts and WebQuests into English language teaching at 

the undergraduate level. Both educational technologies are becoming an integral part of educational programs in 

several Russian higher educational establishments. Podcasts and WebQuests have proved to be very efficient in 

solving various issues in foreign language teaching in the following areas. Firstly, they contribute to tackling 

challenges facing the digital generation on the whole, such as poor thinking skills and inability to see the broader 

picture, “brain of college students, who are “digital natives”, is actually skipping like a rock on water, from one thing 

to another, but not really accomplishing true learning in any of the skips” (Wolfe, 2010). In this respect, podcasts and 

WebQuests provide the necessary “stepping stones” by means of their structure, which the students follow and don’t 

get” lost in the Internet space when working on a project. Secondly, podcasts and WebQuests provide students with 

authentic and comprehensive Internet and digital resources, which motivate students to study English and compensate 

the lack of knowledge and life experience. In addition, both podcasts and WebQuests can be worked on in class, at 

home or even on the go via their mobile devices. Podcasts and WebQuests widen the lexical and grammatical context 

and develop students’ foreign language communicative competence, demonstrating educational mobility. The 

carefully selected Internet resources compliment English language educational programs, improve students’ 

professional insight and WebQuest team projects develop students’ communicative skills and knowledge sharing. 

Podcasts and WebQuests are efficient and modern means of organizing self-studies that make it possible for educators 

to organize and monitor the learning process on-line. 

Further research may also include a more in-depth investigation of introducing podcasts and WebQuests on a 

broader scale for students of a greater variety of professional profiles, courses and language levels. Both podcasts and 

WebQuests can be introduced for students studying for their Master’s Degrees as well as for the postgraduates. We 

also intend to expand the range of tasks for podcasts and introduce learner-generated podcasts where students will be 

able to record their presentations using special software.  

Further research on WebQuests in English language university studies is to be carried out to reveal most efficient 

ways of developing students’ foreign language communicative competence. A big variety of WebQuests give 

educators great flexibility in their application. Another interesting area of research on WebQuests is their application 

as a means of learning oriented assessment, evaluating students’ language abilities, communicative and thinking skills, 

personal progress and creativity. A lot more can be done in devising and improving evaluation rubrics for various 

types of WebQuests which can become a possible alternative for credits and exams, reducing high levels of students’ 

anxiety and stress. 
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